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To:   Board of Education 

 

From: Kusum Sinha, Superintendent of Schools 

 

RE: Response to a Community Member’s Report from October 17, 2021  

             Is Critical Race Theory Being Taught in the Garden City Schools??? 

 

Date: December 10, 2021 

 

On October 17, 2021, a community member sent a report to The Board and the District 

asserting that the Garden City Schools is teaching Critical Race Theory.   I reviewed the 

assertions raised in the report and prepared the following response for the Board of Education.  

  

In the Garden City School District, we ensure that our teaching and learning is in line with our 

District’s mission and vision. To achieve the district’s mission and vision, we are committed to 

ensuring our students are lifelong learners and experience strong academics, including the arts, 

music, and physical education. We also are committed to ensuring students have a strong sense 

of belonging and have an understanding of our Garden City community, the larger community 

outside of our schools, and the larger world through a comprehensive curriculum.  

  

The author of the report provides an incorrect perspective. In this response, we will address 

why the report is not an accurate picture of what is being taught to students in the GCUFSD.  

Specifically, this response will show that the Garden City School District, as the author asserts, is 

not “teaching Critical Race Theory and utilizing an ‘Anti-Racist’ educational model to 
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indoctrinate its students in the ways of social justice and committed activism.”  The response 

will focus on how the district uses literature and other instructional media to foster a curiosity 

for learning, engage students in productive critical thinking, develop students’ appreciation for 

multiple disciplines, and collaborate with respect and empathy. To this purpose, over the last 

several years we have expanded, with the assistance of the PTA, our classroom libraries, K-6, 

with books that represent a variety of characters and authors, while keeping the many books 

that we continue to value. This report will also address two procedural areas related to 

curriculum and materials review that the district continues to refine. 

  

We do not teach critical race theory, but we do strive to provide culturally responsive-

sustaining education.   

  

Critical race theory is a complex academic topic studied primarily at the graduate level that 

aims to examine the role of racism and the ways it has become woven into the social fabric.  On 

the other hand, culturally responsive-sustaining teaching welcomes all learners and helps them 

think critically about the customs, perspectives, and differences that exist in our community 

and the larger world. As educators, we believe understanding students’ lives helps us foster a 

sense of belonging for each of our students and ensures that they feel respected and 

appreciated. We aim to provide a safe and welcoming learning environment for all of our 

students, regardless of their race, cultural identity, religion, or gender.  We also help our 

students develop a sense of empathy for their peers and an appreciation for their uniqueness. 

Some specific examples of how we have incorporated these principles into our curriculum 

include: 

1. Providing literature from various cultures, beginning at the primary level. Varied 

literature allows our students to “see” into other cultures and develop appreciation and 

respect for themselves and others. 

2. Providing students with valuable lessons on active listening and collaboration as they 

work together. We also stress that it’s okay to disagree about ideas, but that it is 

important to listen to someone else’s perspective. 

3. Building students’ self-respect, pride in their community, and appreciation for the wider 

world by interacting with one another and with a variety of resources. 

  

As we have previously shared with our community, these principles are woven into our existing 

curriculum - they do not take away time from instruction in reading, writing, math, social 

studies, science, and the arts.  The educational focus in our schools has been on creating 

lifelong learning where students are taught how to think, and not what to think. 
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Elements of the NYSED’s Framework on Culturally Responsive-Sustaining (CR-S) Education 

inform our practices. 

  

The Culturally Responsive-Sustaining Education Framework (CR-S) as per NYSED states: 

The CR-S framework helps educators create student-centered learning environments that affirm 

racial, linguistic and cultural identities; prepare students for rigor and independent learning, 

develop students’ abilities to connect across lines of difference; elevate historically marginalized 

voices; and empower students as agents of social change. The framework was designed to 

support education stakeholders in developing and implementing policies that educate all 

students effectively and equitably, as well as provide appropriate support and services to 

promote positive student outcomes. 

  

NYSED provided all districts with the CR-S framework. The District’s interpretation of the CR-S 

framework is in line with our District’s mission and vision statement.  We state that our goal 

and responsibility are to help each student develop an enthusiasm for learning, a respect for 

self and others, and the skills to become a creative, independent thinker and problem solver.  

Our vision for teaching and learning is to inspire and challenge our students to accomplish their 

personal best.  We strive to create “student-centered learning environments that affirm racial, 

linguistic and cultural identities; prepare students for rigor and independent learning” and 

“develop students’ abilities to connect across lines of difference” as stated in the CR-S 

framework.  We consciously immerse students in reading and dialogue around issues of both 

the past and present to help them learn to analyze what they read and hear and to apply 

critical thought to future decisions they may make. As previously stated, we teach them “how 

to think” not “what to think.” 

  

We find the report to be limited and flawed. 

  

The author’s assessment of our work is inaccurate.  For example in Appendices B and C, the 

author lists a total of 166 books that he asserts are evidence of our teaching critical race theory.  

In the administrative review of these 166 books, we found that those presently being used in 

the classroom are being used thoughtfully and appropriately.  In addition, the author neglects 

to mention the many other books and resources we have and continue to use.  The author’s 

assertions about what we teach and the texts we use are based on limited information and an 

apparent lack of knowledge of many authors’ intentions. 

  

One of the books he lists in the appendix is The Snowy Day, for example.  This book, as many 

know, is a classic book that has been read to children for over 50 years.  It is written by Ezra 

Jack Keats.  It is a picture book about Peter, an African American boy, who goes outside to make 

http://www.nysed.gov/crs/framework
http://www.nysed.gov/crs/framework


4 
 

footprints and trails in the snow after the season’s first snowfall. We read this book to children 

to celebrate the joys of a first snowfall in a city. Specifically, the extraordinary illustrations allow 

students to imagine and strengthen their vocabulary.   It is the first picture book with an African 

American child as the protagonist to win a major award, the 1963 Caldecott Medal.  Keats, of 

Jewish heritage, was inspired by his childhood growing up in Brooklyn.  The Snowy Day is a 

charming story that has delighted children for decades, and we would be remiss if we did not 

continue to share it in our schools.  The text and the illustrations in this book are in no way 

related to critical race theory. 

  

My vision upon coming to Garden City was to review our current teaching model in the area of 

reading to expand the capacity of our students.  With the support of the Board, we focused on 

increasing the volume of books children read.  We believe it is important to increase the 

volume of books children read, from kindergarten through high school, to ensure students 

become more fluent readers and become broad, knowledgeable, critical thinkers.  The power of 

this focus is one that the author neglects to mention. 

  

One way we increase each student’s volume of reading is through an instructional model called 

reading workshop.  We have implemented this model in grades K-6.  The District has purchased 

books for classroom libraries to allow each student to take home from 2-8 books every week, 

depending on grade level, in grades K-6.  For example, children in K-2 now bring home multiple 

books every week in addition to books they read in the classroom.  The classroom libraries 

include books, both old and new, that feature a vast variety of characters and authors of many 

different ethnic backgrounds. We consciously expose students to a variety of genres, including 

up-to-date nonfiction works, fictional stories, and poetry across all subjects. 

  

The author’s conclusions are based on extremely limited information about best teaching and 

learning practices. 

  

The author clearly stated in the report that information received about Garden City Schools was 

obtained through the Freedom of Information (FOIL) process. There were four FOIL requests 

made, which can be found at the end of this document. 

  

Using only FOIL information gives one an extremely limited view of the complexity of teaching 

and learning.  The author did not research the broad District curriculum, instruction, 

assessment, and professional development practices that anchor all teaching and learning in 

our District.  He could not evaluate the essential, overarching questions we embed in our 

curriculum and the focus we place on classroom talk that allows for student voice and choice.  

He could not evaluate the kinds of performance assessments that teachers use to help students 
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reflect and self-assess, as in essay writing.  He did not research the wide variety of professional 

development opportunities available to our teachers, including how to implement the 

components of an active learning environment that ensures we achieve our mission and vision. 

We provide up-to-date research and information that helps all teaching staff review strategies 

and materials for continual improvement. Any community member who has questions about 

classroom instruction or materials should go to their child’s teacher or to the building principal 

to get information firsthand. 

  

Students are reading more books and engaging in richer dialogue, K-12.   Students do not 

read only books with black or minority characters, they read a variety of books. 

  

The report states that the books in the appendices all have black or minority characters as 

protagonists.  That is true.  However, children who go through our schools, K-12, read over 

1,000 books/resources and approximately 95% of books children read have Caucasian 

protagonists even after we have expanded our classroom libraries. We estimate that in grades 

K-5, 75-85% of books in our classroom libraries have only Caucasian characters.  It should be 

noted that we are making a concerted effort to expand our selection of books to include 

characters and authors who represent a variety of ethnic groups worldwide. 

  

Of equal importance to reading a variety of texts, is the dialogue that surrounds what is read.  

We work diligently to incorporate small group discussion about texts/materials to ensure that 

students acquire the skills to carefully unpack and evaluate an author’s point of view.  Most 

students are involved in thoughtful discussions on a daily basis to enhance their ability to be 

independent thinkers who will not fall prey to indoctrination now or in the future.  The author 

neglects to mention this essential teaching strategy. 

  

Within the instructional process, we strive to teach children the importance of perspectives.     

Everyone’s perspective matters.  Educators focus on all perspectives both within and outside 

the classroom.  It is important that students learn how to engage with one another around 

opposing viewpoints.  We do not hide appropriate-level materials of varying viewpoints from 

students; rather we teach students how to think critically about them. 

  

Garden City Schools does not believe in the core beliefs/actions that the author asserts are an 

integral part of critical race theory 

  

The Board has not introduced any policies that require me to promote or introduce critical race 

theory into the curriculum. Professional learning is not built upon the introduction of critical 

race theory.   
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The author asserts that the following are core beliefs/actions of CRT. 

• Systemic Racism: ...Curricula and training sessions that teach that racism is systemic and 

structural, and demand that Americans work to dismantle laws, traditions, norms, 

institutions, and free-market enterprise— the entire American system itself—are part of 

CRT. 

No modules or plans aimed at dismantling the entire American system as described 

above are part of our professional learning plan. 

• Race Drives Beliefs and Behaviors: ...Members of minority groups must retain their 

cultural habits and never adopt standard practices or norms, no matter how neutral. 

(part of CRT theory)     

 As a necessary part of evaluating the teaching staff, the District utilizes a rubric 

and conducts classroom visits.  The building administration and curriculum 

coordinators review and discuss lesson plans across subjects and grade levels.  In 

these processes there have been no practices or promotion of these ideas.  We 

have not developed any curriculum or training around this topic.  

 

• White Privilege:  ...Reflecting its Marxist origins, CRT asserts that to achieve the 

unification of the working class, whites must recognize their white privilege and 

renounce it. 

In these processes there have been no practices or promotion of these ideas.  We 

have not developed any curriculum or training around this topic.   

  

• The System Won’t Allow Non-Whites to Succeed:  ...Hiring metrics and workplace 

benchmarks, such as punctuality and logical thinking, need to be eliminated if non-

whites are to succeed. 

We have never discussed this topic in the District nor developed any curriculum 

around this topic. 

  

• Equity Replaces Equality:  ...The government must treat individual Americans 

unequally according to skin color to forcibly produce equal outcomes. Advocating 

equity over equality is part of CRT. 

The district does not address nor espouse this idea. During public meetings, we 

have talked about the difference between equality and equity in different 

contexts but not necessarily related to race or culture.  The classic example is a 

cartoon of children trying to look over a high fence.  When each has an equal-sized 

box to stand on, only the tallest child can see over.  When they each get a box that 
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corresponds to their individual heights (equity) they can all see over the fence. The 

District is committed to meeting the needs of all learners, so all students can meet 

with success. 

  

Summer curriculum projects provide opportunities to learn.  

  

The report references and finds fault with some of our summer curriculum work, done by 

teachers and educators, which was related to culturally responsive-sustaining teaching.  

Summer curriculum writing takes place every summer.  It includes reviewing our present 

curriculum, revising and updating our curriculum, and sometimes writing new curriculum.  For 

example, this past summer, 2021, we focused on ways to support students who struggle in 

reading/ELA and mathematics due to the impact of the pandemic.  We wrote curriculum for the 

summer program and for the before-and-after-school programs, grades 2-12.  

  

As NYSED CR-S framework is contained within the section of Education law, it is necessary that 

teachers and administrators understand the framework. In the summer of 2020, teachers and 

administrators met to explore the NYSED CR-S document and study its place in our curriculum.  

A team of teachers created a set of Padlets (online collaborative resource sites) for the purpose 

of informing staff of the latest English Language Arts books that portrayed diverse characters 

and settings:   They created the following Padlets. 

• Racially and Culturally Responsive BOOKS 

• What is Social Justice? 

• Culturally Responsive-Sustaining Teaching Resources 

• Racially and Culturally Responsive Resources for Teachers 

  

Contributors posted articles that were current in the spring and summer of 2020.  The set also 

contained items such as podcasts and a glossary of relevant terms with which many faculty 

were unfamiliar with at the time.  They designed this Padlet so teachers and administrators 

would have a convenient place to access articles/resources to educate themselves about what 

was then a relatively unfamiliar topic. 

  

It is critically important that teachers and administrators understand NYSED’s CR-S framework 

and the differences between critical race theory and culturally responsive-sustaining education.  

We will give the summer work to the newly created curriculum articulation committee 

established to align our curriculum, K-12, for their review. This committee is led by our 

Assistant Superintendent for Curriculum and Instruction and supported by a curriculum 

consultant, Ms. Angela Lalor.   
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We are appalled that the author attacked a single teacher publicly. 

  

The Board and the District leadership are concerned that the author focuses on a particular 

teacher.  We have policies and code of conduct for our students, staff, teachers, administrators 

and board members.  We expect that members of the community will adhere to those same 

principles of civility and respect.  

  

We teach our students to talk with people, not about people.  As staff, we approach one 

another in person if we have disagreements.  To include a presentation that was given to 

Hofstra University doctoral students and to imply that what was presented is practiced in the 

Garden City schools is misleading.  The author could have taken the time to speak to the 

presenter or a District representative rather than turning it into a public spectacle. 

  

As a school system, we encourage parents to speak directly to their child’s teacher or an 

appropriate member of the administrative team if there are concerns.  Attacking one teacher 

publicly has a ripple effect on all teachers and staff.  Our teachers care deeply about their 

students and they deserve more respect than a public attack. 

  

Our district is one of the finest in Nassau County, in New York, and nationally.  This is due not 

only to the competency and dedication of our teachers and staff, but also a direct result of a 

strong sustained partnership between the home and our schools. When individual issues arise,  

we have processes in place to resolve them.  

 

We have improved our comprehensive process for reviewing teaching resources and 

evaluating student materials/texts. 

  

The District has comprehensive policies in place for complaints related to instructional material.   

Specifically, Policy 1420 Complaints About Curricula or Instructional Materials, addresses 

concerns that are raised by the author.  The regulation to Policy 1420 outlines procedures for 

handling complaints about instructional materials at the teacher level, principal level, 

superintendent level, and at the Board level.  This policy has been in place since at least 1991.  

In addition, the District also has policy 4810 Teaching About Controversial Issues.  This policy 

has also been in place since at least 1991.  We encourage parents, staff and students to bring 

concerns regarding any instructional material that is being used in classrooms to our attention.  

Please note that our online policy manual is available on the District’s website under the Board 

of Education tab.  

 

https://boardpolicyonline.com/?b=garden_city&s=35947
https://boardpolicyonline.com/?b=garden_city&s=35948
https://boardpolicyonline.com/?b=garden_city&s=35948
https://boardpolicyonline.com/?b=garden_city&s=36111
https://boardpolicyonline.com/?b=garden_city
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Garden City Schools has many processes in place to ensure the appropriateness of what is being 

taught in our classrooms, and we are in the midst of updating two of these processes - 

curriculum articulation and material selection.  Earlier this school year, a national consultant 

began working with our curriculum articulation committee to better understand quality 

curriculum design and then to begin aligning our curriculum, K-12.  This work will be available 

on our website later in the year as it is completed.  As I have communicated to the public, we 

are creating a committee to review and refine our process of selection, review, and removal of 

material as found in our District policies associated with these procedures.   

   

We have a long-standing practice of examining and, when appropriate, removing books and 

materials based on teacher or administrator judgment. For example, early last school year, a 

principal shared with me material that teachers brought to her that was of concern. The lesson 

was a resource from Columbia University, which we deemed developmentally inappropriate for 

our GC elementary students.  This material was immediately removed.  Also, a concern 

regarding a book was brought to the middle school’s Interim Principal’s attention, which was 

removed immediately as it, too, was considered developmentally inappropriate. We removed 

the middle school book before any students were given an opportunity to read it, although 

appropriate portions of the book were used for two learning activities led by two teachers. This 

resource material was never used by any other teachers. 

  

We constantly examine our practices and systems and make changes accordingly, as we did in 

response to concerns about specific materials. Our work continues in this area. 

  

We value parent input. 

  

Parents have access to the books children are reading both in school and at home, and, of 

course, have access to a child’s teacher. Last year parents had access to what was happening in 

their child’s classroom more than ever before due to the pandemic.  Even this year as children 

are placed in quarantine, they are virtually accessing the classroom. 

  

We continue to encourage parents to speak directly to their child’s teacher or building principal 

regarding what is being taught in the classroom or questions about a book or material being 

used.  We also encourage staff, teachers, and school administrators to bring concerns about 

books/materials to the District office. Teaching our children is a shared responsibility – staff, 

teachers, and parents. Our collaboration benefits our children. 
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Thank you. 

  

In closing, we always welcome respectful engagement from our community.  We would like to 

thank parents and members of the community who contacted us to share their perspectives on 

what they would like to see in our classrooms. We are always better when we hear one 

another. Garden City is a special community with committed parents and community members 

who truly care about our future – our children are our future.    
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